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FAMILY-CENTERED APPROACH IN THE ORGANIZATION
OF PSYCHOLOGICAL SUPPORT FOR FAMILIES RAISING A CHILD
WITH SPECIAL EDUCATIONAL NEEDS

CIMEWHO-IIEHTPOBAHUWM MIJAXIJ B OPTAHI3AIII
MCUXOJIOTTYHOTO CYITPOBOJY POJIUHU, IKA BUXOBY€E JTUTUHY
3 OCOBJIMBUMH OCBITHIMHA IOTPEBAMU

In the article, the authors analyze the problem of implementing a family-centered approach in the process of psychological
support for families raising children with special needs. The main vector of providing effective psychological support is shifting
from a child-centered approach to a family-centered approach. The article also discusses modern scientific research on the
problem of psychological support for children with special needs and their families, where the effectiveness of support depends on
a multidisciplinary approach in the process of building constructive relationships between children and parents and preventing
disharmonious relationships and interpersonal conflicts in the family. The modern process of psychological support of a family
raising a child with health disabilities must be built on the basis of revealing the family s personal and developmental potential,
where the family s potential is the family's internal resources, which allow effective resolution of emerging difficulties, as well
as personal growth and development of family members in any spheres of life. A family-centered approach is one of the aspects
of the biopsychosocial model of comprehensive care for children with special educational needs. It provides attention to all the
biopsychosocial elements of the child’s life, as opposed to a narrow focus on the child’s limitations. The principle of family-
centeredness of psychological support programs determines the specific nature of the diagnostic process, the nature of parent-
specialist relationship building, and the range of services provided by the program. The article notes that along with the study
of the child s condition, the familys condition and needs are investigated. The model of the family-centered approach presented
in the article involves specialists focusing on giving parents a sense of their own resources and strengths — personal, and that of
their family and their social environment, recognizing their abilities and positives, as well as developing their potential.

Key words: family-centered approach, psychological support, children with special educational needs, family roles,
conscious parenting.

Y cmammi ananizyemoca npobnema imniemenmayii cimeliHo YeHMpo8aHo2o NiOX00y 8 Npoyec NCUXON02IUHO20 CYNPO8o-
0y POOUH,AKI 8uxosyioms oimeti 3 ocobnusumu nompebamu. OCHOBHUL 8eKMOP 3a0e3NneHeHHs epeKmUBHO20 NCUXOL0IYHO20
Cynpogooy 3Miuyemvcsa 3 OUMUHO YEHMPOBAHO20 NIOX00y V CimeliHo yeHmposanuti nioxio. Taxooxc 6 cmammi posenaHymi
CYYACHI HAYKOBI 00CTIONCEH S NPOONEMU NCUXONOTYHO20 CYNPOBOIY dimell 3 0cobnusuMY nompebamu ma ix cimel, oe egex-
MUBHICMb CYNPOBOOY 3ANeAHCUNb Gi0 MYTbMUOUCYUNITHAPHO20 NIOX00Y 8 npoyeci noby00su KOHCHMPYKMUGHUX 83AEMUH dimell
i bamvkie ma npoginaxmuky OUCZAPMOHIUHUX BIOHOCUH, MIXNCOCOBUCMICHUX KOH@NiKmie Y poduni. CyuacHnuil npoyec ncuxo-
JI02IYHO20 CYNPOB0OY Cim i, KA BUXOBYE OUMUHY 3 OOMENCEHUMU MONCTUBOCIAMU 300P08 5, HEeOOXIOHO Oy0yeamu HA OCHOBI
PO3KpUMMA 0COOUCMICHO-PO38UBAI0Y020 nomeHYiay cim'i, 0e homeHyianom cim’i € uympiuni pecypcu cim'i (Oumsayo-6amo-
KiBCbKI, NOOPYIHCHI Ma THWE), AKI 00380110Mb eQheKMUBHO BUPIULYBATNY BUHUKAIOYT MPYOHOW, A MAKOX4C 0COOUCTNICHO 3pOCma-
mu i posgueamucs uneHam cim’i 6 0y0v-axux cghepax scummedisnorocmi. Cimelino yeHmposanuli nioxio € 0OHUM 3 ACNeKMie
bioncuxocoyianbHoi Mooeni KOMIAEKCHOI donomozu 0imam 3 0CoOnUsUMY 0c8imuimu nompebamu. Bin nepeddauae oxonnenus
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V8a2010 YCIX OIONCUXOCOYIANbHUX eLeMEHMIG JHCUMMsL OUMUHU HA GIOMIHY 810 8Y3bK02ay3e6801 (hikcayii Ha 0OMeNCeHHAX Oumu-
Hu. TIpunyun cimeinol yenmposanocmi npoepam NCUXon02iuHo20 cynpogoody 0bymoeioe cheyughiunutl xapaxkmep 0laeHoCmuy-
HO20 npoyecy, xapakmep nobyoosu 6iOHOCUH OAMbKU-(PAxieyi ma cnekmp nociye, Wo HAOAMbCA npoepamoio. B cmammi
3aA3HAYAEMbCS, WO HAPAOY I3 BUSUEHHIM CIAHY OUMUHU OOCTIONCYEMbCSL cman ma nompebu poounu. [Ipedcmasnena y cmammi
MOOeb CIMEUHO YeHmPOoB8aHo2o nioxody nepedbayac GoKycysanHs (axisyie Ha momy, wob damu OAmMvKam i04ymu GIACHL
pecypcu i cunu — 0CoOUCMICHI, I C80€L CiM T ma c6020 coyianbHO20 cepedosuwya, poO3NizHAMU c80i 30IOHOCMI Ma NO3UMuUGH,

a MaKooic po3eUHYmu CGitl NOmeHyial.

KuarouoBi cnoBa: civeiino yenmposanuil nioxio, ncuxonoeiuHuii cynposio, dimu 3 0coOIUSUMU OCEIMHIMU nOmpedamu,

cimelHi poi, yceidomiene OamvKiecmeo.

Formulation of the problem. At present, the
number of children with special needs (later known as
“SN”) has increased significantly and, consequently,
the need to help them and their families has increased.
The work with families with “special children” should
be approached from a humanistic point of view,
parents should be oriented to the advance preparation
of the child for life, to develop the ability to think
in terms of the future, to form positive prospects for
his development, comprehensive psychological and
pedagogical assistance based on a family-centered
approach is needed. The relevance of the research
topic is based on the fact that families raising
children with disabilities face a lot of problems at
the psychological level — this is fear of the present
and the future for their child. Generally, parents
are fearful of their child’s future because of self-
doubt and their strength. Quite frequently this factor
is the unknown. The threat is real or perceived,
imaginary. Many parents underestimate this situation
and are unable to constructively assess what is
happening with the child, thereby overestimating or
vice versa underestimating the expectations of the
child’s development. Relationships in the family
change under the control of experiences, become
“strained” and very often lead to divorce. Children
feel emotionally their parents subtly, experience, but
often not even realize what is happening between
them, as a result, they start to fall ill, become tearful
and irritable. There is a change in communication
between the family and society, due to the limitations
of the child’s health. The need for co-operation with
parents is an important precondition for the successful
delivery of counseling.

The need to provide support and psychological
and pedagogical support to parents who have children
with special needs was the basis for the emergence
of a new direction of research in modern science, but
some aspects of this topic were dealt with by domestic
and foreign scientists. Thus, national scientists sought
and scientifically corroborated: characteristics of the
psychoemotional states of parents of children with
psychophysical disabilities (A. Dushka, T. Skrypnyk)
and various stages of psycho-social development
(T. Viskovatova, Y. Martyniuk); features of parental
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responses (O. Zernitsky, T. Viskovatova); the impact
of the crisis in the long run on the psychological,
social and somatic levels of dysfunctions in the
family (I. Levchenko, V. Tkacheva), characteristics
of counselling for families with young children with
an intellectual disability (G.V. Kukuruza) [1].

The achievements of foreign scientists are of
great importance for building an integrated model
of psychological and pedagogical support for
families raising children with special needs. In
particular, the factors causing stress in parents with
children with disabilities (Y. Hisao) and autistic
children (A. Sim, S. Vaz, R. Cordy, A. Joystey,
D. Parson) were identified. The means of diagnosing
traumatic stress of parents were developed and
tested (S. Gul, A. Ardik, V. Olgunsoy, Y. Unal, etc.),
separate methods and models of support for parents
of children with disabilities (J. Tumlu, R. Akdogan,
A. Turkum), family rehabilitation system (J. Roland).
The role of the family for the child’s socialability, as
well as the importance and necessity of educational
activities among parents raising children with
psychophysiological disorders (K. Kembel, J. Turbul,
J. Plazo, M. Sevina) were highlighted [7].

Most studies, despite their undoubted significance
and practical value, illustrate the typology of intra-
family interaction with a child with disabilities from
the point of view of correlation of parents’ personal
characteristics, nosology, family situation and other
factors, bypassing the issue of deep psychological
interpretation of ambivalent attitude towards a
child with special needs and their parental role,
insufficiently reveal the issues of integration of
the family-centered model and the possibilities of
compensatory mechanism of the organization of
family life.

The purpose of the article is to analyze and
substantiate the peculiarities of implementing
a family-centered approach in the process of
psychological support for families raising children
with special needs.

Results of the research. As far as Ukraine’s
integration into the European area is concerned,
there are changes in attitudes towards persons with
special needs. The birth of a child with special needs
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modifies the functioning of the family, the personal
qualities of the parents, their worldview, their values,
their system of relationships. The possibility of the
actual socialization of such a child is conditioned by
the personal characteristics of the parents, their stress,
the nature of the family environment and the attitude
of the relatives.

A family with a child with special needs is a
family with a special status, the problems of which
are determined not only by the characteristics of all its
members and the nature of the relationship between
them, but also by the isolation of the family from the
outside world, lack of communication. According to
E. Semycheva, families with children with disabilities
have a number of psychological characteristics
which adversely affect the psychological state
of the sick child and his healthy siblings. Most
parents are characterized by a special attitude to the
child, based on fears for his health and, as a result,
underestimation of his capabilities, light, but in fact
infantile requirements for the child. A key point is
the intrafamily psychological climate. In the works
of scientists, the socio-psychological climate of the
family is understood as an integrative property of
the family, which shows the degree of satisfaction
of marriage partners with the main indicators of the
family’s life process, the general style and mood
of relations. Thus, according to the child-centered
model, the main value is the child and his or her
interests and needs. Assistance technologies are
aimed at improving parental competence, while the
emotional situation of the family remains out of the
field of view of specialists [3].

In the family-centered model, the main value is the
family as the best environment for child development.
Specialists recognize the intrinsic value of the family
and the diversity of family forms. Deviations in child
development affect all family members, there is a
risk of its destruction. The focus is on the needs of
all family members, ensuring their access to social
rights. The family turns from an instrument into an
active participant of assistance, but the main place of
assistance is the place where the family lives. Forms
of family-centred counseling and social support have
started to develop relatively recently. The basis for
their development was the understanding of the fact
that the problem faced by one of the family members
affects the entire system as a whole, and this, in turn,
affects his personal situation. Applying the system
of psychological and educational support to families
raising children with special needs is an innovative
approach to the organization of global rehabilitation
and social adjustment. Establishing constructive
parent-child relationships in families raising children
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with special educational needs is a fairly large and
complex problem. The social adjustment of children
with special needs depends directly on the effective
parenting strategy [5]. The nosological characteristics
of the manifestation of disability in early childhood
hamper the establishment of relations between parents
and the child, which complicates the acquisition of
social experience, the formation of interpersonal
communication.

Timely provision of the necessary psychological
and pedagogical assistance will improve the further
development of a child with special educational
needs, increase the psychological and pedagogical
competence of parents in matters of upbringing
and education, as well as form positive emotional
relationships between family members. The proposed
model of integration of the family-centered approach
into the process of supporting a family raising a child
with special educational needs is comprehensive and
allows to organize comprehensive cooperation of
specialists with the family. The purpose of the family-
centered model of support is to create psychological
and pedagogical conditions for the development of
the personal and developmental potential of a family
raising a child with special educational needs, which
allows to effectively counteract new challenges in
life.

The task of support:

1. Improving the psychological and pedagogical
competence of parents raising children with special
educational needs.

2. Providing psychological, pedagogical and
informational assistance to families raising a child
with special educational needs.

3. Creating conditions for the formation of a
positive emotional background of a family raising a
child with special educational needs.

4. Realization of personal and developmental
potential of a family raising a child with special
educational needs [4].

Theoretical and methodological basis of the
family-centered model of support for families raising
a child with special educational needs:

— a systematic approach that allows to consider
the interaction of specialists and parents as a
multicomponent and multilevel system;

— provisions on the leading role of family and
family education in the formation of the personality
of children of early and preschool age;

— resource approach in studying the family.

Methods of work with parents used in the
program: conversations; questionnaires; parent
meetings; individual consultations of parents with
specialists; open classes; workshops; creative games:
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role-playing, dramatization games; mini-contests;
improvisations; design of stands and information
folders; exhibitions of special literature; hotline;
festive events for parents and children, etc.

Foundational Principles of the Family-Centred
Support Model for Families Raising Children with
Special Learning Needs:

— person-centered principle — this principle
is based on taking into account the personal
characteristics of a child with special educational
needs and his/her family while ensuring safe and
comfortable conditions;

— humane and personal principle — this principle
is based on love and respect for the child and his/
her family members, positive attitude to achieve
favorable results, formation of positive attitude of the
family to the child with special educational needs;

— the principle of complexity — this principle
provides for the implementation of psychological
assistance only if there is a close relationship between
the psychologist and other specialists (speech
therapists, defectologists, rehabilitation specialists,
teachers, parents, administration);

— the principle of activity approach — this
principle provides for taking into
account the leading activity of a child
with special educational needs, as
well as taking into account personally
significant activities for the child in the
construction of an individual support
program [6].

The efficacy of the family-centred
support model is focused on:

1. Create the conditions to ensure
the psychological and educational
safety of the family and the child with
special educational needs.

2. Increase the level of
psychological and educational skills of
parents who are raising children with
special educational needs.

3. Recognition by parents of the
impact of family education on the
personal development of a child with
special educational needs.

4. Formation of emotional
acceptance of a child with special
educational requirements, creating
conditions for effective interaction in
the family.

5. Master  personal  resource
utilization and family development
skills as a source of overcoming

Organizational part:

- individual work

- work with parents

- work with the dyad
“Parent — child with SN”

Studying
the family

Figure 1 presents a model of support for a family
raising a child with special educational needs.

The support model presented for a family raising
a child with special education needs has two parts:
organisational and substantial. The organizational part
determines the form of organization of psychological
and pedagogical assistance and provides for several
levels of psychological and pedagogical assistance —
the level of individual work, the level of work with the
family, the level of work with the dyad “parents-child
with special educational needs” (interpersonal level).
The levels presented imply an interconnectedness
and a deepening between the individual level and
the interpersonal level. The content part implies the
features of the implementation of the support process:
the use of methods and techniques, directions of work,
focus on the personal development potential of the
family. The personal and developmental potential of
the family is considered as a complex of elements of
marital and child-parent relations that affect the ability
of a family member to effectively solve emerging
problems, as well as to grow and develop personally
in any sphere of life. The personal and developmental
potential of the family consists of the resources of

Support of a family raising a child
with SN

Content part:

1. Methods and techniques of support.

2. Creating conditions for the development
of personal and developmental

potential of the family: child-parent and
marital relations, adaptation

and socializing resources.

The direction of work

Information

Consultation and training for parents

Optimization of the system
of intra-family relations

Result: activation of the family’s own resources to
ensure favorable living conditions for a child with

difficulties [8].

Fig. 1. Family-centered model of support for families raising
a child with special educational needs
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marriage, child-parent relations, adaptation and
socializing resources. Personal resources of marriage
imply the presence of love, empathy, mutual
acceptance, trust and respect of the spouses for
each other, as well as the presence of coherence in
the organization of family life, the ability to jointly
solve family problems and respect the interests of
other family members. The personality development
resources of child-parent relationships are considered
to be resources of children born in contact with
parents and resources of parents trained in interaction
with their children. Child-parent relationships are
a limitless source of family resources (parental
acceptance, love, confidence, mutual understanding,
education, safety, etc.) [2].

At the fundamental level, personal and family
development resources include coping and social
resources. The family resource of accommodation is
composed of resources of love, acceptance, security.
The purpose of this resource is to maintain the person’s
mental health. The family resource of socialization
is aimed “at creating conditions for enriching the
individual’s ideas about himself and others, about
possible ways of building interpersonal contacts,
expanding the ranges of behavioral activity of the
individual”. The areas of work of the model of support
for a family raising a child with special educational
needs are the main activities of a psychologist. Thus,
the study of the family involves the implementation
of diagnostic activities by a psychologist in order to
obtain basic information about the state of the family,
the peculiarities of child-parent relations, the personal
characteristics of parents that affect the development of
a child with disabilities [4]. The direction of informing
and training of parents is an organized activity on
education and prevention. The direction of optimizing
the system of intra-family relations is the correctional
and developmental work of a psychologist with family
members in order to form the optimal level of family
functioning. In order to analyze the effectiveness of the
implementation of a family-centered approach in the
system of support for a family raising a child with special
educational needs in 2021-2022, an empirical study
was conducted on the basis of the Municipal Institution
“Inclusive Resource Center” of the Melitopol City
Council of Zaporizhzhia region. The study involved
50 families raising children with special educational
needs. At the stating stage, a diagnostic examination
of the socio-psychological situation in the family, the
conditions of family upbringing was carried out.

To determine the resource of marriage and the
resource of child-parent relations of the personal-
developmental potential of the family, we used the
PARI method (E.S. Schaefer and R.K. Bell), which
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allows us to identify the models of education used
by parents, especially intra-family relations, attitudes
towards the family role.

Table 1
Diagnostic results according to the PARI method
Scale High | Middle | Law
level level level
Attitude towards family role 74% 21% 5%
Optimal emotional contact 14% 18% 68%
Excessive emotional distance
with the child 8% | 21% | T71%
Excessive concentration on
the child 8% | 16% | -

Methodological analysis of respondent judgments
yielded the following results:

1. The majority of parents (74%) raising
children with special educational needs have a high
level on the scale “Attitude to family role” (scored
20-26 points), which indicates that women’s interests
are limited to the family, they are also characterized
by caring for the family, self-sacrifice. In families
there are frequent conflicts that do not include men
in family affairs, with the dominance of the mother
and her dissatisfaction with her position in the family.

2. The majority of parents (68%) raising children
with special needs have a low level of “Optimal
emotional contact”, which indicates the desire of
parents to dominate the child, imposing inappropriate
demands on him, feeling restrictions associated with
the child’s illness.

3. The majority of parents (71%) raising children
with special needs have a low level on the scale “Excessive
emotional distance with the child”, which indicates that
parents are irritable, hot-tempered, harsh, excessive
severity on the behavior and actions of their children.

4. The majority of parents (84%) raising children
with special needs have a high level on the scale
“Excessive concentration on the child”, which
indicates that parents establish dependent relationships
with their children, suppress the child’s will, while
creating conditions of safety and seek to protect their
child from failure. Parents who raise children with
educational needs, intervene excessively in the world
of the child, establish strict control over the behaviour
and actions of the child.

In this way, the PARI methodology (E.S. Schaefer
and R.K. Bell) allows us to conclude that in families
raising children with OD, there is no support from the
father, while the mother invests all her strength in the
family and feels dissatisfaction with the situation in the
family. Relationships with the child are characterized
by parental dominance, severity and demands on the
child, dependency and a desire for complete control.
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To determine the family’s adaptive resource, we
used the “Typical Family Condition” methodology
(E. Eidemiller, 1.V. Yustitskis), which allows the
identification of the most typical condition of a person
in his own family: satisfactory — unsatisfactory;
nervous and mental stress; family anxiety. The
results of the methodology “Typical Family Status”
(E. Eidemiller, 1.V. Justickis) report the presence of
"family anxiety’in 75% of respondents (parents raising
children with special needs) who participated in the
study. 70% of parents are generally dissatisfied with
family relationships, and 80% of parents feel nervous
and mentally stressed because of the psychological
atmosphere in the family. Thus, for parents raising
children with ASD, who participated in the study,
the presence of doubts, fears, fears concerning, first
of all, the family — the health of its members, their
weaning and late return, clashes and conflicts is
characteristic. To determine the adaptive resource of
the family, we used the methodology “Typical family
state” (E. Eidemiller, 1.V. Justickis), which allows to
identify the most typical state of an individual in his
own family: satisfactory — unsatisfactory; nervous
and mental stress; family anxiety.

The results of the methodology “Typical Family
Status” (E. Eidemiller, I.V. Justickis) indicate
the presence of “Family Anxiety” in 75% of the
respondents (parents raising children with special
needs) who participated in the study. 70% of parents
show general dissatisfaction with family relationships,
and 80% of parents feel nervous and mental stress
related to the psychological atmosphere in the family.
Thus, for parents raising children with ASD, who
participated in the study, the presence of doubts,
fears, fears concerning, first of all, the family — the
health of its members, their weaning and late return,
clashes and conflicts is characteristic.

To determine the adaptive and socializing
resources of the personal-developmental potential
of families raising children with special needs,
we used the questionnaire “Conscious parenting”
(developed by M.S. Ermikhina under the guidance
of R.V. Ovcharova). This questionnaire considers
the following criteria: parental positions, feelings,
relationships,  responsibility,  attitudes  and
expectations, as well as the degree of consciousness
of parenthood. According to the results of the survey
“Conscious parenthood”, it can be concluded that
parents raising children with special needs have a
higher awareness of parental relationships (22.8%),
feelings (18.6%) and responsibility (18.7%). The
lowest rate was found on the scales of family
values (6.25%), parental attitudes and expectations
(10.5%).
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Thus, parents raising children with special needs
show responsibility in raising a child, positive
feelings, while parents are not aware of the importance
and value of the family, their own attitudes and
expectations, a certain style of interaction and
upbringing is not formed. According to the results of
the methodology “Family Functional Resource Test”,
it can be concluded that parents raising children
with special needs have medium and low positive
resources. It is typical for parents to be a source
of positive emotional influence on other family
members. Parents who took part in this study can
actively support positive patterns of family dynamics.

Finally, it should be noted that the sample
presented has the following features:

1. For parents raising children with special needs,
it is characteristic to show emotional rejection of their
child, to use inadequate forms of interaction with their
child, while showing responsibility in the upbringing
of the child, positive feelings, little awareness of
the importance and value of the family, their own
attitudes and expectations.

2. In most families raising children with special
educational needs, there is no support from the father,
while the mother invests all her strength in the family
and feels dissatisfied with the situation in the family.
Relations with the child are characterized by parental
domination, severity and demand of the child,
dependence, desire for total control.

3. Most parents who raise children with
special learning needs are dissatisfied with family
relationships, doubts, fears, concerns, mostly related
to the family.

4. Most families have not gone beyond the positive
resource of preserving a positive family dynamic. At the
same time, there are family organizational issues.

After the stating stage, the formative stage was
implemented, which included training, individual
consultations, organization of family cooperation
with various specialists.

To confirm the hypothesis about the impact of
the family-centered model of support of a family
raising a child with special educational needs on
the development of the personal and developmental
potential of the family, the non-parametric T-Wilcoxon
test was used, which showed significant differences as
aresult of the establishing and formative experiments.
The following methods were used in the empirical
study: PARI method (E.S. Schaefer and R.C. Bell),
methodology “Typical marital status” (E. Eidemiller,
L.V. Justickis), questionnaire “Conscious parenting”
(developed by M.S. Ermikhina under the guidance of
R.V. Ovcharova), Family Functional Resource Test
(N.M. Lavrova, V.V. Lavrov).
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Table 2
Results of the T-Wilkonson criterion
Z, value of the standardized Asvmpt. value
Methodologies Scale index of T Wilcoxon’s ympt.
SR (Bilateral)
criterion
PARI methodology Attitude to family role (before and after) —1.256b .209
(E. S. Schaefer Optimal emotional contact (before and after) —581c 562
and R. K. Bell) Excessive emotional distance by the child _1.891b 059
(before and after) ’ '
Excessive concentration on the child
(before and after) —134c 893
Methodology General
“Typical family status” | dissatisfaction —2.994b .003
(E. Eidemiller, (before and after)
1.V. Justickis) family anxiety
(before and after) ~2.836b 005
Nervous and mental
tension (before and after) —2.299b 022
Questionnaire Parental positions B
“Conscious (before and after) 3.084b 002
parenting” Parental feelings
‘E)Dfi\‘jl elsoygad b (before and after) ~2.011b 044
y M.S. Ermikhina ey
under the guidance f;ggrtgla;ejg(f)g Srl)blhty -1.202b 229
of R.V. Ovcharova) P al attitud d e
arental attitudes and expectations .
(before and after) 2.403b 016
Family values
(before and after) —2.220b 026
Style of family
education (before and after) —2.447b 014
Parental attitude
(before and after) ~2.011b 044
Methodology functional family resource
“Test functional (before and after)
family resource” —-3.064b .002
(N.M. Lavrova,
V.V. Lavrov)
* A. Wilcoxon sign ranks criterion
b. Negative ranks are used.
c. Positive ranks are used.

According to the data presented in Table 1,
we see that according to the methods “Test of
functional resource of the family” (N.M. Lavrova,
V.V. Lavrov), the method “Typical family status”
(E. Eidemiller, 1.V. Justickis), as well as individual
scales of the RARI methodology (E.S. Schaefer
and R.K. Bell) and the questionnaire “Conscious
Parenting” (developed by M.S. Ermikhina under the
guidance of R.V. Ovcharova), statistically significant
changes are observed. We observe the dynamics in
increasing the personal and developmental potential
of the family raising a child with special educational
needs and who participated in the implementation
of the family-centered model of family support
(p<0.05).

It should be noted: dynamics in the change
of emotional distance between parents and child
(p<0.05); general dissatisfaction with family
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relationships (p<0.01); family anxiety (p<0.01);
nervous and psychological tension (p<0.01).

Also, the personal and developmental potential
of the family has changed on the following scales:
“Parental positions”, “Parental feelings” (p<0.05),
“Parental attitudes and expectations” (p<0.05),
“Family values” (p <0.05),“Family upbringing style”
(p<0.05), “Parental attitude” (p <0.05).Thus, parents
who raise a child with special educational needs are
more aware of parenting, parents’ feelings, parents’
attitudes and expectations, family values, family
upbringing and parenting relationships.

As well, resources for child-parent relationships,
adaptation and socialization have changed
significantly statistically:

— satisfaction with family relationships has
increased,

— family anxiety decreased,
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— decreased nervous and mental tension
associated with the family,

— reduction in emotional distance with the child;

— increase in functional family resources.

Conclusions. Accordingly, we can talk about
the effectiveness of the developed model of
family support for a family raising a child with
special educational needs in terms of its impact
on increasing the personal and developmental
potential of the family: the resource of child-parent
relations, adaptation resource and socializing
resource. The support model for families raising
a child with a disability, built on a family-centred

approach, is statistically effective. The model

allows to change the emotional distance of parents
with the child, increase satisfaction with family
relationships, reduce nervous and mental stress,
increase the functional resource of the family, as
well as increase the level of parental awareness. The
modern systematic process of supporting a family
raising a child with disabilities should be based on
the disclosure of the personal and developmental
potential of the family, where the potential of
the family is the internal resources of the family
(child-parent, spousal and other), which allow to
effectively solve emerging difficulties, as well as
to personally grow and develop family members in
any spheres of life.
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